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Introduction

A common issue among adolescents is the tendency toward aggressive behavior (Rahmawati & Asyanti,
2017). This behavior not only harms themselves but also those around them, posing a serious threat to their
future (Sari & Yendi, 2019). Adolescents who engage in aggressive behavior often struggle to build healthy
interpersonal relationships (Buulolo, 2023). Aggressiveness often causes individuals to feel lonely; difficulty in
social interactions can lead to isolation from peers, further worsening their emotional state (Sugara et al., 2023).
As a result, they tend to have limited social circles, which ultimately leads to feelings of loneliness, isolation,
and a lack of support from their environment. This situation negatively affects their mental and emotional health,
social development, academic performance, and overall well-being (Khaira, 2023). This condition makes
adolescents feel insecure, which can result in deviant behaviors, such as juvenile delinquency (Sugara et al.,
2023). According to data from the Indonesian Child Protection Commission (KPAI), as of June 2024, there
were 1,193 cases of violations against child protection, including sexual and physical/psychological violence.
In 2023, 2,355 cases of child protection violations were reported, with 861 cases occurring in educational settings
(KPALI, 2024). Among these, 236 involved physical or psychological violence, and 87 involved bullying (KPAI,
2023). The Indonesian Teachers Federation (FSGI), as reported by the Republic online news, indicated that in
2023, 30 cases of bullying were recorded in schools, with 80% occurring in educational institutions under the
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Ministry of Education and Culture and 20% in institutions under the Ministry of Religious Affairs. This data
highlights the increasing prevalence of aggressive behavior, particularly in school environments. In line with
Prayitno (2006), negative behavior is not considered a part of normal adolescent development; adolescents who
develop well will exhibit positive behavior. Aggressive behavior is one example of negative behavior, indicating
disturbed development in the adolescents who display it (Illahi, et al., 2018).

Guswani & Kawuryan (2012), one factor influencing aggressive behavior is a low level of emotional
intelligence. In line with Goleman (2006), individuals are considered to have low emotional intelligence if they
lack emotional balance, are self-centered, are focused solely on their own interests, cannot adapt to challenges,
are restless, have difficulty socializing, lack self-control, and are quick to anger and despair. Individuals who
struggle to manage and understand their emotions tend to be more vulnerable to impulsive and uncontrolled
reactions in tense or conflict situations. Furthermore, the inability to recognize and manage their own and others'
emotions can lead to communication difficulties in problem-solving (Fauzi, 2018). Emotional intelligence is
defined as the ability to motivate oneself, persist through frustration, control impulses, avoid overindulgence,
manage moods, cope with stress, empathize, and pray (Goleman, 2006). Petrides & Furnham (2001) offer a
concept of emotional intelligence as a trait, which refers to individuals' stable tendencies and consistent
behaviors in various situations. Trait emotional intelligence is seen as a characteristic related to individual
emotions and perceptions, potentially impacting various psychological variables.

Goleman (2006) also asserts that emotional intelligence can contribute to several life aspects, such as
enhancing learning, reducing aggressive behavior, improving decision-making, and other traits that contribute
to life success. Lusiawati (2013) suggests that individuals with high emotional intelligence can monitor their
feelings effectively, control their emotions, manage them to achieve their goals, remain optimistic, be religious,
and have a high level of empathy toward others. According to Goleman, intellectual intelligence (IQ) contributes
only 20% to success, while 80% comes from other strengths, including emotional intelligence (EI). EI involves
the ability to self-motivate, overcome frustration, control impulses, manage moods, show empathy, and work
collaboratively (Fauziah, 2015). However, the current reality shows that many still prioritize high IQ as the
primary measure in education. This is evident in how many parents view intellectual intelligence as more
important than emotional intelligence, focusing solely on ways to improve their child’s intellectual abilities while
neglecting emotional intelligence (Sulastri et al., 2022). As a result, many teenagers struggle with emotional
control, which leads to aggressive behavior (Vega, 2022).

One psychological factor that can enhance emotional intelligence is mindfulness (Hamilton et al., 2006).
This is supported by Desai's (2015) research, which found that as mindfulness increases, so does a person's ability
to manage emotions and emotional skills, such as being more grateful and kind to oneself. Positive outcomes
are more likely to emerge when individuals are in a state of mindfulness. Mindfulness, with its emphasis on self-
awareness and present-focused, non-judgmental experience, has been shown to have a significant positive
impact on students’ emotional intelligence. Zinn (Rusadi et al. 2021) mindfulness is originally rooted in Eastern
culture and can be defined as non-judgmental attention in a certain way; namely, paying attention to purpose,
and live in the present moment. While Baer et al. (2004) define it as the ability to act consciously, perform tasks
mindfully, and remain fully aware of what one is experiencing and feeling. More specifically, mindfulness is the
awareness created by paying attention intentionally in the present moment, without judgment, in a unique and
continuous way. Through mindfulness, each experience in the "here and now" is fully attended to without
attempts to change thoughts, bodily sensations, or emotions arising from that experience (Hayes et al., 2004).

Another factor contributing to the development of emotional intelligence is self-compassion (Fabio &
Saklofske, 2021). By fostering understanding and compassion for oneself in the face of challenges and failures,
students can build strong mental resilience and improve their ability to handle challenges. Self-compassion is
defined as understanding and kindness toward oneself when facing suffering, failure, or mistakes without harsh
judgment for imperfections or weaknesses. It involves recognizing that one’s experiences are part of the common
human experience (Neff, 2003). This skill is essential for emotional intelligence as it allows individuals to better
manage their emotions (Neff, 2011). Components of self-compassion include self-kindness, treating oneself
kindly; common humanity, maintaining a positive self-view and recognizing that imperfections and failures are
universally experienced; and mindfulness, acknowledging and accepting thoughts and feelings while viewing
them from a broader perspective. The negative aspects of self-compassion include self-judgment, a tendency to
criticize and underestimate oneself; isolation, feeling as though one suffers more than others; and over-
identification, exaggerating difficulties and challenges (Neff, 2003).

Based on the above explanation, emotional intelligence is closely related to mindfulness and self-compassion,
where individuals learn to recognize, understand, and better manage their emotions, which is central to
emotional intelligence (Zeidner et al., 2012). Mindfulness helps individuals stay focused on the present, reduce
stress, and improve concentration (Holzel et al. 2011), while self-compassion helps individuals to be kind and
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non-judgmental toward themselves when facing failures or difficulties (Bluth & Blanton, 2015). Therefore,
interventions designed to enhance mindfulness and self-compassion, such as school counseling programs, are
essential in helping adolescents develop their emotional intelligence.

Method

Participants

The participants in this study were high school students from SMA Negeri 6 Tasikmalaya. Out of a
population of 472 students, a sample of 300 was selected, consisting of 106 male and 194 female students. The
sampling method used was probability sampling with a random sampling technique.

Procedure

A questionnaire package, including a personal information form, the Trait Emotional Intelligence
Questionnaire Short Form, the Child and Adolescent Mindfulness Measure, and the Self-Compassion Scale,
was distributed to 300 students at SMA Negeri 6 Tasikmalaya. Completion of the instruments took
approximately 10-15 minutes. After the students completed the questionnaires, data were analyzed using
Structural Equation Modeling (SEM), multiple regression analysis, and t-tests. h’s alpha was 0.81, indicating
very high reliability. After data collection, SEM was used to analyze relationships and influences between
variables, both directly and indirectly (through mediators), using the software JASP version 19.

Measures
Trait Emotional Intelligence Questionnaire Short Form (TEIQue-SF)

The TEIQue-SF, developed by Petrides & Furnham (2001) and adapted by Febriana (2021), was used to
measure students' emotional intelligence. It includes 30 statements covering aspects such as trait optimism,
happiness, self-esteem, empathy, emotional perception, emotion expression, relationships, emotion regulation,
low impulsiveness, stress management, emotion management, assertiveness, social awareness, and self-
motivation. Respondents rated each statement on a Likert scale from 1 (strongly disagree) to 7 (strongly agree).
Validity testing confirmed that all items were valid, and the instrument's reliability was confirmed with a
Cronbach’s alpha of 0.75, indicating high reliability.

Child and Adolescent Mindfulness Measure (CAMM)

Mindfulness was assessed using the CAMM, developed by Greco, Baer, & Smith (2011) and adapted by
Saragih & Abidin (2022). This measure includes 10 statements representing mindfulness as a one-dimensional
factor, focusing on paying attention intentionally in the present moment without judgment (Baer et al., 2004).
Responses were rated on a Likert scale from 0 (Never) to 4 (Always). Validity testing confirmed all items were
valid, and Cronbach’s alpha was 0.70, indicating high reliability.

Self-Compassion Scale (SCS)

Self-compassion was measured using the SCS, developed by Neff (2003) and adapted by Sugianto et al.
(2020), which includes 26 statements across six dimensions: positive dimensions (self-kindness, common
humanity, mindfulness) and negative dimensions (self-judgment, isolation, over-identification). Responses were
rated on a Likert scale from 1 (almost never) to 5 (almost always), with 13 favorable and 13 unfavorable items.
Validity testing confirmed all items were valid, and Cronbach’s alpha coefficient for the overall scale was 0.91,
indicating high internal consistency.

Data Analysis

In this study, the first stage involved using Structural Equation Modelling (SEM) to examine the complex
relationships between latent variables. This method enables a comprehensive modeling of the relationships. The
second stage, a correlation analysis between mindfulness and emotional intelligence was conducted using
Pearson correlation. In the third stage, a correlation analysis between self-compassion and emotional intelligence
was also performed using Pearson correlation. Finally, in the fourth stage, multiple regression analysis was
employed to analyze the direct effects of the independent variables (mindfulness and self-compassion) on the
dependent variable (emotional intelligence). This analysis was conducted through multiple correlation,
providing a more detailed understanding of the contribution of each independent variable to the dependent
variable.
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Results

The results were presented in two main parts. First, an overall summary of emotional intelligence and its 15
aspects, mindfulness as a whole, and self-compassion with its six dimensions was provided. Second, correlation
analysis examined the relationship between the total score of the TEIQue-SF, its 15 aspects, the CAMM's single
dimension, and the SCS with its six dimensions. Finally, combined analysis evaluated the simultaneous impact
of mindfulness and self-compassion on emotional intelligence using SEM, providing a comprehensive view of
the relationships among mindfulness, self-compassion, and emotional intelligence and assessing the model's fit
to the data.

Table 1. Distribution of Emotional Intelligence, Mindfulness, and Self-Compassion among Students

Scale Mean SD
Total Emotional Intellegence 127 15.29
Trait Optimisme 4.33 2.06
Trait Happiness 9.09 2.24
Self Esteem 9.00 1,98
Trait Empathy 8,85 2.14
Emotional Perception, Self and Others 9.12 2.29
Emotion Expression 8.00 2.10
Relationships 8.59 2.01
Emotion Regulation 9.09 2.11
Low-Impulsiveness 7.88 2.05
Stress Management 8.21 2.41
Emotion Management 7.93 1.97
Assertiveness 8.24 2.13
Social Awarness 7.94 2.22
Adaptability 8.36 2.29
Self Motivation 8.35 2.40
Total Mindfulness 20.51 5.35
Total Self-Compassion 81.68 9.54
Self Kindness 16.84 2.89
Self Judgment 14.27 2.97
Common Humanity 13.55 2.41
Isolation 10.91 2.81
Mindfulness 13.54 2.10
Over-Identification 12.11 2.49

N= 300

Based on the descriptive analysis results presented in Table 1, the levels of each variable are as follows:
emotional intelligence (M = 127, SD = 15.29), mindfulness (M = 20.51, SD = 5.35), and self-compassion (M =
81.68, SD = 9.54). These values indicate that all variables fall within a moderate range. This study employed
Structural Equation Modeling (SEM) using JASP software to evaluate the influence of mindfulness and self-
compassion on emotional intelligence. SEM allows researchers to model complex relationships and test
hypotheses about how independent variables affect dependent variables. Through SEM, both direct and indirect
relationships among the variables can be explored, providing insights into the structure and patterns of their
interconnections. The SEM results are presented in figure 1.

The measurement model in this study includes three latent variables: emotional intelligence, mindfulness,
and self-compassion. The model fit test yielded favorable results, indicating a good fit for the measurement
model. The fit indices are as follows: N = 300; x2 = 130.272; df = 33; GFI = 0.999; NFI = 0.951; CFI = 0.978;
TLI = 0.966; RMSEA = 0.050; p=0,001 These values suggest that the model is well-suited for analyzing the
relationships among the latent variables.
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Figure 1. Model Result of SEM Analysis Correlation Between Mindfulness and Self-Compassion on
Emotional Intelligence

Table 2. Statistical Data on the Correlation Between Mindfulness and Self-Compassion on Emotional

Intelligence
Variabel r R? p-value
MN-EI 0.230 0.053 <0,001
SC-EI 0.647 0.419 <0,001
MN-SC-EI 0.679 0.461 <0,001

Note: EI= Emotional Intellegence; MN=Mindfulness; SC= Self compassion

Table 2 there is a significant positive relationship between emotional intelligence and mindfulness (r=0.230;
p=<0.001), meaning that higher mindfulness is associated with higher emotional intelligence, with an effect size
of 5.3%. Furthermore, self-compassion shows a significant positive correlation with emotional intelligence
(r=0.647; p=<0.001), indicating that higher self-compassion is associated with higher emotional intelligence,
with an effect size of 46.1%. When both variables are analyzed together, the correlation value is (r=0.679;
p<0.001), indicating that overall, mindfulness and self-compassion have a significant positive relationship with
emotional intelligence. These two variables contribute a total of 46.1%, while approximately 53.9% is influenced
by other variables. This analysis suggests that mindfulness and self-compassion play a crucial role in enhancing
emotional intelligence, and thus, improving both variables can significantly contribute to the enhancement of
students' emotional intelligence.

Table 3. Aspect Correlation Between Mindfulness and Self-Compassion

Sub Scale Total Mindfulness p

Total Emotional Intellegence 0,647 0,000
Trait optimism 0,079 0,174
Trait Happiness 0,025 0,669
Self esteem 0,041 0,476
Trait Empathy 0,133 0,021
Emotional perception, self and others 0,372 0,000
Emotion Expression 0,039 0,497
Relationships 0,151 0,009
Emotion regulation 0,071 0,223
Low-Impulsiveness 0,089 0,126
Stress management 0,147 0,011
Emotion management 0,132 0,023
Assertiveness 0,269 0,000
Social Awarness 0,033 0,568
Adaptability 0,051 0,380
Self motivation 0,064 0,272
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Based on the analysis results in table 3, it shows that most aspects of mindfulness have a significant positive
correlation with self-compassion (r = 0.647, p = 0.000). However, there are several aspects that are not
significant, namely adaptability (r = 0.051, p = 0.380), self-motivation (r = 0.064, p = 0.272), self-esteem (r =
0.041, p = 0.476), happiness traits (r = 0.025, p = 0.669), emotional expression (r = 0.039, p = 0.497), and
optimism traits (r = 0.079, p = 0.174).

Based on the table analysis, there is a significant positive correlation between total emotional intelligence
and total self-compassion (r = 0.647, p = 0.000). There are several aspects that do not show significant
correlations, including total emotional intelligence with over-identification (r = -0.023, p = 0.697). Trait
optimism with isolation (r = -0.096, p = 0.097) and over-identification (r = -0.043, p = 0.458). Trait happiness
with common humanity (r = 0.097, p = 0.093) and over-identification (r = -0.017, p = 0.776). Trait empathy
with self-judgment (r = -0.105, p = 0.070), isolation (r = -0.093, p = 0.108), and over-identification (r = -0.079,
p = 0.173). Emotional perception (self and others) with over-identification (r = -0.025, p = 0.662). Emotion
expression with common humanity (r = 0.034, p = 0.083), isolation (r = -0.085, p = 0.141), mindfulness (r =
0.068, p = 0.241), and over-identification (r = -0.010, p = 0.860). Relationship with over-identification (r = -
0.080, p = 0.168). Emotion regulation with over-identification (r = -0.025, p = 0.663). Low impulsiveness with
over-identification (r = -0.026, p = 0.648). Stress management with over-identification (r = -0.058, p = 0.313).
Emotion management with self-kindness (r = 0.057, p = 0.326), isolation (r = -0.007, p = 0.910), and over-
identification (r = -0.044, p = 0.452). Assertiveness with self-judgment (r = -0.025, p = 0.666), isolation (r = -
0.075, p = 0.198), and over-identification (r = -0.090, p = 0.119). Social awareness with common humanity (r =
0.013, p =0.817), mindfulness (r = 0.057, p = 0.327), and over-identification (r = -0.107, p = 0.065). Adaptability
with over-identification (r = -0.080, p = 0.166). Self-motivation with over-identification (r = -0.086, p = 0.139).

Discussion

Emotional intelligence is the ability of a person to manage their emotions (Law et al., 2004). According to
Petrides & Furnham (2001), emotional intelligence as a trait is viewed as a characteristic related to emotions
and individual perceptions. Goleman (2016) stated that emotional intelligence can be influenced by internal
factors, namely the emotional brain, and external factors, such as family and social environment. Batubara
(2016) added that students in adolescence are largely influenced by their environment and peers. Therefore, it is
important for students to understand emotional intelligence so they can avoid negative things that harm
themselves and others. Individuals generally feel happier when they are accepted by their surroundings, whether
from family or other social environments, especially when they feel valued and understood by those around
them (Sugara et al., 2023). Emotional intelligence contributes to various aspects of life, such as enhancing
learning, reducing aggressive behavior, making better decisions, and other characteristics that support success
in life. Emotional intelligence includes the ability to recognize one’s emotions, manage one’s emotions, motivate
oneself, recognize the emotions of others, and build relationships with others (Goleman, 2006). Additionally,
individual happiness is marked by positive emotions that they experience (Sugara et al., 2021).

Zinn (2012) stated that mindfulness is a form of awareness that involves clear and balanced attention to
experiences over time. This means being open to the present reality, allowing all thoughts, emotions, and
sensations to enter awareness without resistance. According to Baer et al. (2004), mindfulness is an individual’s
ability to act with full awareness and perform activities well, being fully conscious of what is happening and
being felt. In adolescence, mindfulness tends to be in the moderate category because the ability to maintain
attention and awareness is still developing. Adolescents are often distracted by social, academic, and emotional
pressures, making it difficult to be fully present in the moment (Bluth & Blanton, 2014).

Self-compassion is defined as understanding and kindness toward oneself when facing suffering, experiencing
failure, or making mistakes, without judging one’s deficiencies and weaknesses (Neff, 2003). Self-compassion
helps individuals endure, understand, and recognize the meaning of difficulties as positive experiences (Germer,
2009). Students who possess self-compassion are described as individuals who do not easily blame themselves
when they fail, correct mistakes, and are able to face new challenges (Hidayati, 2014; Kawitri, 2019).

The findings of this study indicate that mindfulness and self-compassion have a positive correlation with
emotional intelligence. Desai (2015) stated that when mindfulness increases, emotional management skills, such
as gratitude and self-love, will also improve, indicating that positive outcomes emerge when a person is in a state
of mindfulness. Mindfulness, with its focus on self-awareness and present-moment experience without
judgment, has been shown to have a significant positive impact on students' emotional intelligence. Baer et al.
(2006) also noted that mindfulness helps improve awareness of emotions and provides better control over
emotional reactions, which is a crucial part of emotional intelligence. An increase in mindfulness is expected to
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reduce avoidant behaviors and attachment to unpleasant emotions and distress (Brown & Ryan, 2003; Hayes &
Feldman, 2004).

Neff et al. (2008) proposed that a self-kind attitude is an important aspect of building emotional well-being.
This supports the idea that a self-kind attitude is not just a good trait, but an essential aspect of building robust
emotional well-being. Reyes (2012) stated that self-compassion is the ability to love and be generous to oneself
during unpleasant situations. This skill is a critical part of emotional intelligence as it allows individuals to
manage their emotions better (Neff, 2011). This ability to regulate emotions helps individuals cope with social
pressures and prevents negative behaviors that may arise from group pressure (Sugara et al., 2023). Research
indicates that individuals with high self-compassion set high goals for themselves but do not pressure themselves
when outcomes do not meet expectations, and this self-compassion is always needed in any situation (Hidayati,
2018). Research by Chawla et al. (2010) demonstrated that self-compassion can enhance positive self-perception,
reduce negative emotions, and increase feelings of connectedness with others. Bluth (2014) found that
mindfulness and self-compassion act as mediators of emotional well-being, and both can enhance the well-being
of adolescents by teaching them to be more careful and kind to themselves, potentially leading to an increase in
their emotional intelligence.

Another finding in this study is the lack of significant correlation between the mindfulness aspect and several
aspects of emotional intelligence, such as optimism, happiness, self-esteem, emotion expression, low
impulsiveness, social awareness, and adaptability. This can be attributed to the differing focus and primary
functions of these two variables. Mindfulness emphasizes full awareness of present experiences without
judgment, which primarily serves to calm the mind rather than directly foster optimism and happiness (Baer et
al., 2006). On the other hand, these aspects of emotional intelligence require specific skills in understanding,
managing, and expressing emotions, as well as social interaction. These skills necessitate additional
psychological elements, such as interpersonal skills or deeper emotional experiences (Petrides et al., 2007). The
correlation between the over-identification aspect of self-compassion and emotional intelligence aspects is
insignificant because reducing over-identification does not necessarily enhance emotional intelligence. This is
because over-identification primarily relates to reducing excessive engagement with negative emotions rather
than developing emotional skills such as empathy, understanding, or regulation (Neff, 2003; Petrides, 2007).
Emotional intelligence is more closely linked to other self-compassion aspects, such as mindfulness and self-
kindness, which support healthy emotional regulation and adjustment.

Another finding from this study indicates that self-compassion has a greater influence on emotional
intelligence. Heffernan (2010) found that self-compassion is strongly related to emotional well-being and the
reduction of negative emotions, suggesting that self-compassion may have a stronger influence on emotional
intelligence than mindfulness. Neff (2003) stated that self-compassion helps individuals respond to negative
emotions better, contributing to emotional intelligence. In other words, self-compassion may have a greater
impact on emotional intelligence than mindfulness because self-compassion is more directly related to how one
interacts with their emotions and themselves. In self-compassion, individuals learn to treat themselves well,
accept their shortcomings, and respond to negative emotions positively, thereby enhancing their understanding
and management of emotions. Goldin & Gross (2010) found that mindfulness helps improve emotional
awareness and regulation but does not explicitly involve the deep self-acceptance aspects present in self-
compassion.

Effective guidance and counseling in schools have a positive impact on student development (Rahimsyah et
al., 202). Therefore, an appropriate implication is implementing classical guidance services based on self-
compassion to improve emotional intelligence. Sessions 1 and 2, focused on self-kindness, aim to help students
understand that failure is a natural part of the human experience, thereby enhancing empathy, emotional
regulation, and self-acceptance. Exercises such as writing compassionate letters and meditation assist
participants in managing negative emotions. Sessions 3 and 4 introduce the concept of common humanity to
foster empathy, social awareness, and emotional regulation, with loving-kindness meditation exercises to
strengthen interpersonal relationships. Sessions 5 and 6 focus on mindfulness to increase emotional awareness,
where students learn to recognize and respond to emotions wisely through breathing meditation and body
scanning, as well as self-reflection on emotional changes and physical sensations.

Conclusions

Based on the research findings, it can be concluded that the general picture of emotional intelligence,
mindfulness, and self-compassion among students of SMA Negeri 6 Tasikmalaya falls into the moderate
category. The data analysis results showed a significance value of <0.001, indicating that mindfulness and self-
compassion significantly influence emotional intelligence. Mindfulness contributes 5.3%, while self-compassion
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contributes 41.9%. Overall, the influence of mindfulness and self-compassion on emotional intelligence is 0.461
or 46.1%, indicating a strong correlation.
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